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A PRESENTATION ON CURRENT PRACTICES, RESPONSIVE PEDAGOGY, & CRITICAL CONSIDERATIONS FOR THE FUTURE

Caitlin Bell




y

arly

N

%

- Responsive

]
)

~ Classroom

 Practices

- .
- * %
-
=N -
- o 7
" -
- i e
. N
- -
S
<=
= ==

2=
L
;
'
“

S S
= -~

" ~ -

e s T -z

. 1 > -
i a s
N
o
©
e -

~

S‘CﬁﬁCQI};W'

¥




BIOGKRAPHY AND EXIGENCY

e OKLAHOMA EDUCATED ~
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© undergraduate - Southeastern Oklahoma State
University; University of Central Oklahoma

o graduate - English - Literature, University of

Central Oklahoma

e OKLAHOMA EDUCATOR

o 7/ years

o alternative certificate - English (5-12)

o emergency certificate - Early Childhood (Pre-K-3)
o public -= Edmond Public Schools; ninth grade
English, kindergarten, first grade

© private — Heritage Hall; seventh grade English
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AN FEARLY CHILDHOOD LITERACY POV

e READING BLOCK

. —— | o rooted in curriculum
The - o 90 minutes
‘ o mix of whole group and small group instruction
® CENTERS

o small; differentiated groups
o autonomous tasks and activities

" THE HIDDEN CAUSE ey

== g;mﬁ'};‘f;v:;;f_"“’. : o teacher table tasks and activities
o intentional and developmentally appropriate tasks and
activities |

o classroom management
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Hammond Cuttrally Responsive Teaching <. THE BHAIN ———
— — ~ o EPS - 23 ELA

Pr1nc1ples to Actions: ENSURING MATHEMATICAL 9L JCCESS FOR ALL lgli\jg—)
- Nz

EY hing ook 8 e RTI: PROGRESS MONITORING
1 LITERACY i | o fluency versus mastery

o intervention versus exposure




RESPONSIVE CLASSKROOM PRACTICES

PHONEMIC AWARENESS

e Heggerty
o supplementary curriculum designed to

systematically address phonemic awareness
competencies :

e Phonemic awareness is the part of phonological B Hoooerty
awareness that shows that listeners are able to -

culum

hear, identify, and manipulate phonemes.

i

e activities Include:
o rhyming
o jnitial, medial, and final sound isolation
o blending
o segmenting
o adding, deleting, and substituting

THE BIG FIVE - PHONEMIC AW ARENESS




RESFONSIYE CLASSRQOM PRACTICES

PHONEME-GRAPHEME MAPPING

e sound boxes i TS
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Week | Heart Words

o Students segment out individual sounds in

b

words and put those sounds into individual \

boxes.

9

e heart words

o the practice of annotating words with spelling

irregularities that need to be “learned by heart”

e practical and immediate extension of phonemic

awareness practice

e explicit instruction on how and why some of our

irregularly spelled, high-frequency words are the

way they are

¥ THE BIG FIVE - PHONICS



RESPONSIVE CLASSKOOM PRACGTICES

WRITING JOURNAL

e whole group instruction

o reinforces phonemic awareness and phonics
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competencies Rt st

e largely student-driven ; : Y iy L
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o encourages curiosity
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© engages students in critical thinking, synthesis, and
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e cross-discursive
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o science and social studies content

¢ encompdasses the research process

o reference books
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o kid-friendly internet sources

e builds varied background knowledge

©KindergartenBusyBees2020 ¢

e promotes breadth and depth of vocabulary | DFmgeeracesD Punctuation 1? [] My best worke
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e develops academic language

* recorded assisted reading for parents and guardians

IHE BIG FIVE - VOCABULAKRY, FLUENCY, COMPREHENSION




Bob is a big dog. He is a big lab mix. He Plcys +09 with

the cat. In the hot sun, he digs Pi{’s {o sit in the myd. If T rub

his hip, his legjumps up and down.

The dog had bones. He hid his bones in the yord. He hid them

in the pi+s he dug in the mud. .

The C{Og was GIWCIYS hOPPy He wdas never WI'H']OU+ a bone.

Tl’\e d09'8 +ee‘H1 were VEFy SI"IGFP cncl w|’1i+e. bU+ he never bl+
Qnyone. He on|y chewe& on bones

One dcy the dog was s|eeping. A rat came into his ycrd.
T will take this dog's bones,” said the rat. "He is s|eePin9.

He WI” never |<now 'H’10+ I hove 'I'ern Jr]'lem.'
SO 'H"]G snecky l"G+ snuc|< oround Jrhe yor‘d cnd S+O'e every

bone. Then he s|IPPed under the fence and climbed up a tree.

He had all the bones with him in a bog.

‘T will watch the dog from this branch. [ will see what he

does when he opens his eyes.'
The dog opened his eyes. He was hungr‘y. He 9o+ up to

clig up a bone. He dug. The hole was emp+y.
T am sure that I hid a bone here. [ hid it rigH in the shadow

of this tree.” He looked around.
Then he heard the rat loughing. He looked up and saw the

ra+ on 'H’le bronch.

‘T took your bones!" the rat ye||ed.

JU$+ Jrhen H’16 bones Fe” OU+ O'F H’\e Jrree. Tl’\e dog ran under‘

H’]e Fence ond 90+ H1em CI“ He Cl’\OSGd 'H’16 f‘0+ GWOy.

& PROGRESS Mo)‘:NlT”’c”') N

e testing platforms

o Different approved screeners and plqtforms W|th
different tests and measures lead to inequities In
data collection, analysis, and response.

e first grade screener
o measures aren’t scaffolded from one grade and/or
skill to the next ~
o composite score is solely oral reading fluency
o overburdens the system and individual teachers

with false positives
o requwes intervening on skills that are tested through

“‘cold reads”
o Skills are intervened on cmd tested on in isolation

due to a lack of continuity between standards,
curriculum, and testing.




CRITICAL CONSIDEKATIONS, CONT.

TECHNOLOGY
e knowledge transfer
e impact of print
e impulse control

STUDENT BEHAVIOR

e technology

e daily student schedule |

e supplementary support systems
BACKGROUND KNOWLEDGE

e remediation

e science and social studies
e curriculum

LEADERSHIP COMPETENCY AND SUPPORT F
= pedaghgicoldwarepess — L
e data collection and response '
e risk taking

TS

Writden by Jane Wilsher TRlusirdated by Lowise Lockhart




FURTHER KEADING AND LISTENING

ARTICLES, GUIDES, AND REPORTS:
~* The EdTech Report by Everyschool.org
* Efficacy of a First-Grade Responsiveness—tb—Intervention Prevention Model for Struggling Readers by Jennifer K.

Gilbert et al.
* Improving the Efficacy of First Grade Reading Screening: An Investigation of Word Identification Fluency With Other

Early Literacy Indicators by Nathan H. Clemens et al. ;
* Indexing Response to Intervention: A Longitudinal Study of Reading Risk From Kindergarten Through Third Grade by

Deborah C. Simmons et al. _ |
e Selecting At-Risk First-Grade Readers for Early Intervention: Eliminating False Positives and Exploring the Promise of a

Two-Stage Gated Screening Process by Donald L. Compton et al.
e Understanding Unresponsiveness to Tier 2 Reading Intervention: Exploring the Classification and Profiles of Adequate

and Inadequate Responders in First Grade by Jessica R. Toste et al.
e Why Print? A Short Guide to the Power of Printed Text for Educators and Parents by Everyschool.org

BOOKS:

e The Knowledge-Gap: The Hidden Cause of America’'s Broken Education System -- and How to Fix it by Natalie Wexler

- PODCASTS:

e Knowledge Matters Podcast hosted by Natalie Wexler

‘s Sold a Story hosted by Emily Hanford




QUESTIONDS.

COMMENTDS.

CONGEERNDS. ‘
OK FEEDBACK?




